ESOL Strategies Contextualised within the Multiple Intelligences

Affect


• Pantomimes. Silent actions and imitations which show emotions and feelings

• Creating a writing classroom. The writing of each student is valued, students write for an audience, the environment is language- and literature-rich, and students write in many modes

• Create a communicative rich classroom. Provide opportunities for authentic English communication, such as encouraging conversations, role-playing, questioning, and other opportunities to send and receive oral messages

• Use an expressive voice, gestures, objects, and pictures whenever possible in presenting lessons.

• Link instruction to students’ cultures. Do use students' knowledge about their homeland in classes such as Social Studies, but be cautious.  School is a stage of life where the key is to "fit in". Consistent reference to a child's first language or their culture can cause the student to feel different, isolated and no longer "part of the crowd".

• Speak to your ELL. Socially engage them in chit chat before and after formal lessons

• Find out from your ELL what helps them learn more English

• Get to know your ELL and their background, family situation and how they came to be in the USA

• Involve your ELL in classroom routines. Writing the date on the board, taking roll, being class captain, homework collector, hanging up student work, writing bell work on board, writing class objectives on board, class messenger

• Incorporate cultural objectives in every lesson. Remember multiculturalism is a two-way street

• Unpack Cultural Underpinnings / Assumptions made in texts

• Learn to Pronounce an ELL’s name. Make a point of correctly learning and pronouncing the student's name. Practice students' first and last names until you master them. Remember that you only have a couple of new words to learn while LEP students have thousands. Ask students the names that they prefer. A person's name has great personal and emotional impact, so don't shorten or change names just to make it easier to pronounce.

• Maintain a library of supplementary books, articles, readers, reference materials and workbooks written in simple English, which offer additional illustrations for problems

• Keep Anxiety Low. 

• Be non-judgemental and remain objective

• Be enthusiastic, flexible, and tolerant
Interactive / Collaborative / Interpersonal Strategies

• Shared Book Experience. Effective literacy developmental approach for students functioning at different levels. Students learn about predictability, rhyme, rhythm, and repetition

• Participation. Students participate in group activities

• Oral conversation/dialogue. Oral conversation between students and teachers

• Peer tutors/Buddy system. Students are paired together. One student helps another by acting as a teacher.

• Cooperative learning. Students work together in small groups or pairs

• Jigsaw activity. Students form groups comprising A, B, C, D. Each group has an overall task. Then within each group each person has a specific task. Next step is for all the As, all the Bs, all the Cs & all the Ds to complete their task. Then the original group reforms to pool what they have discovered into one answer.

• Brainstorm

• Use choral reading techniques

• Use small groups

• Use Pair groupings

• Have a time for Show and Tell - students are motivated to describe objects or events of interest.

• Reciprocal Teaching. Reciprocal teaching is an instructional activity that takes place in the form of a dialogue between teachers and students regarding segments of text.  The dialogue is structured by the use of four strategies: summarizing, question generating, clarifying and predicting.  The teacher and students take turns assuming the role of teacher in leading this dialogue.

• Partner Reading. Partner reading encourages the sharing of ideas.  Sometimes partners take turns talking about their perceptions, questions, and insights.  Partners of different ages and abilities work well together.  The teacher may be a student’s partner to assess individual needs and strengths.

• Say Something. this a reading activity that invites conversation and discussion by partners or small groups of students.  Each person receives a text for reading and responding.  The participants decide cooperatively how far to read before stopping to talk about the author’s ideas.  Someone is designated to speak first, or to say something  related to the text.  Each person listens and responds with comments, reactions, or questions.  They may reread the text to clarify understanding or answer questions.

• Written Conversation. One sheet of paper is shared by partners as they carry on a silent conversation in writing.  Young children can participate by drawing pictures, using invented spelling or doing both.  One person starts the conversation and often asks a question before handling the paper to the writing partner.  This conversation continues as the writers respond to each other’s comments and questions.

• Authoring Cycle. This is a framework for using the processes of reading and writing throughout the curriculum.  Students are engaged in thinking, writing, reading, revising, sharing, editing, and presenting their written work.  After choosing a topic, students think about what they want to say and begin a first draft of those ideas.  They share, get suggestions from other students, and revise work.  Self-editing is encouraged before an outside editor reviews the work.  Multiple drafts are kept in writing folders to monitor progress.

• Reader’s Theatre. Reading aloud for a collective purpose is a variation of shared reading experiences.  Readers’ theatre is a group project that gives students the opportunity to work together to present a collaborative oral interpretation of a written text.  Rehearsal demonstrates the importance of listening to others and of feeling the rhythm of blended voices.  Scripts may be adapted from predictable language stories or those with distinctive dialogue.

• Text Sets The text sets used in literature study circles are usually multiple copies of the same text to provide a focus for shared meaning.  However, text sets may be a collection of different books on a related topic.  Using sets of different texts encourages students to compare, contrast, and make connections in a reading discussion group.  Related poetry may be included as text sets as well as different versions of particular fairy tales or collections of books by the same author.

Intrapersonal Strategies

• Silent, Sustained Reading (SSR). Students spend time reading books they enjoy and become better readers.

• Process Writing. Students write in these steps: Prewriting, drafting, sharing, and responding to writing, revising writings, and editing and publishing (according to each child’s individual writing level).

• Dialogue journal. The student writes down conversations between the teacher and student on any topic

• Directed Reading/Listening/Thinking Activity (DRLTA). Establish background, allow for oral or silent reading and study, follow-up activities, SQ3R (Survey, Question, Read, Recite, Review).

• Build vocabulary files. Have your ELLs create a vocab notebook, or vocab cards or word bank to help retain new vocabulary used in class.

• Journalling. Have students keep journals in English explaining what they've learned and what questions they have (peer tutors can help).

• Encourage Self-Talk

• Structure advance organizers consisting for new terminology that learners will encounter in the new lesson vocabulary to be reviewed

• Focus on thinking skills; predict, categorize, classify, observe and report (oral-written-pictorial), sequence, summarize

• Letters. Students need to know that letter writing is an important ability that serves a number of purposes.  There are pen pal letters, letters to the editor, letters of application, consumer awareness letters, and friendly letters, notes, invitations, and messages that students may write to real people for real reasons.

• Student Research. Reading and writing are important tools in content area learning.  Self-selected research promotes active engagement of students in focused study.  Many of the questions that students want to research cut across disciplines.   A curriculum based on inquiry includes the examination of various perspectives.  Students need the opportunity to explore and share their discoveries by presenting their discoveries by  presenting their knowledge through various media.

• Praise-Question-Polish (PQP). PQP is a framework used to assess understanding and evaluate learning.  It has three columns for student responses to specific lessons, texts, topics, or focus studies.  The praise column is for positive comments, the question column is for recording ideas that are not clear, and the polish column is for suggested changes to improve understanding.

• Exit Slips. Exit slips are self-evaluations that prompt students to review their learning.  They may be used at the end of a class session, the end of the day, the end of a week, or the end of a focused study, a presentation, or a theme unit.  Students reflect on what they learned and request further assistance if needed

• Journal and/or Logs.

Personal Journals - These journals are like diaries that record personal thoughts, feelings, ideas for exploration, and perplexing questions.  The writer and reader is the same person and the contents are not necessarily shared with anyone else. 

Dialogue Journals - Dialogue journals are another form of written conversation, or two –way responding that may focus on specific needs or issues.  The interactive format extends the discussion between a teacher and a student, or between two students, over a period of time to explore understanding and inquiry related to reading, writing, or problem solving.

Traveling Journals - When groups of students are working together on a project, book, story, topic, question, or common theme, the individuals write to one another.  This strategy is similar to written conversation.  The journal may travel from person to person or remain in a central location for individuals to make regular entries.  The teacher reads and responds to the group communication.

Reading Logs - General reading logs provide opportunities for students to record their thoughts and questions about anything they are reading, including content area or research material.  Reading response logs are important components of reading discussion groups in which students share their written responses to initiate and continue discussion about specific text.

Learning Logs - These logs are an example of using writing as a way of knowing.   They may include responses to a variety of content materials and concepts, or theme cycles, or they may focus on one particular lesson or idea.  Students keep track of what they have learned about particular topic in the learning log and use it for reflection and self-evaluation.  Entries include summaries, insights, and questions to extend learning.

• Reinforce study skills such as: mapping, problem solving, outlining, graphing, underlining, highlighting, researching, and use of : Venn diagrams, graphic organizers, time lines and semantic webbing

Visual Strategies

• Utilization. The use of flash cards, pictures and dittos

• Samples. A sample of a completed project or paper is shown to the student

• Verbal clues/pictures. The teacher shows several pictures or words to choose from in response to a question (e.g. Which picture shows Christmas?).

• Vocabulary. The introduction of vocabulary through pictures

• Visuals Realia. Pictures, overhead projects, filmstrips, videocassettes, DVDs, television, magazines, and objects

• Labeling and categorizing. Objects in the classroom are labeled or categorized into groups. Students are also able to see the names of objects in written form (e.g. desk, door, window, etc.).

• Graphic Organisers. Be eclectic. Use many types of graphic organizers – don’t stick to only one

• Use Diagrams
Linguistic / Language-based Strategies

• Read aloud to students. This motivates students to read for pleasure, acquire knowledge about books, and encourages interaction

• The Language Experience Approach. What the student says can be written down and then read by both teacher and student. Students learn how language is encoded. Oral language is put into print. This strategy investigates familiar language, language structures, sight vocabulary, letter-sound correspondence, spelling patterns, and conventions of print.

• Substitution. The students substitutes “his” or “her” instead of a person’s name. Or, students fill in a missing word to complete a sentence

• Question-and-Answer Drills. The student answers the teacher’s questions.

• Modeling. The teacher models language patterns and structure used in a natural course of classroom conversation.

• Description. Describing an action or object

• Directions. The teacher gives the student directions or sequential steps in order to complete an action

• Interrogatives. The students answer questions: who, what, when where, why, and how.

• Classroom correspondence. Two participants converse in writing. This is achieved through a message board, mailboxes, interactive journals, email, wiki or letter writing.

• Use flashcards and pictures to build vocabulary

• Use books or texts that have built-in predictability

• Enhance texts through simplification, redundancies, repetition, glosses, bullet points, circumlocutions, highlights, bolding, italicizing salient grammar points, breaking up text, using cognates, illustrations, guiding questions

• Check frequently for comprehension. Ask clarification questions, comprehension questions, ask ELLs to repeat / summarise / paraphrase what you have said

• Check for word / sentence / grammar structure recogition. If an unknown word, phrase, idiom, grammatical structure, expression is used or comes up in a text, make sure you clarify and explain

• Write key words to be use in lesson on board – with definitions

• Controlled Writing Patterns. Have a focused grammatical structure practiced each week in your class. Make your ELLs use this structure in any writing that is done and draw attention to it in any reading that is done

• Create Cloze Texts. Provide cloze technique (some words missing) passages for ELLs to complete from the regular text or lecture notes

• Process-Writing. Use Process Writing - A writing approach that emphasizes content over mechanics. It encourages students to begin with pre-writing activities that include the review of key concepts in group activities; thus, language is learned in a safe environment. Drafting, Editing, Redrafting, sharing, revising, publishing.

• Use a Language Experience Approach - after a common experience such as a field trip or lab experiment, students dictate to the teacher what happened, work together to organize the written ideas and make corrections as necessary

• Initiate thinking skills activities such as: predicting, observing, questioning/reporting techniques, categorizing, sequencing (oral, written, pictorial), classifying, summarizing

Kinestetic / Strategies

• Teaching Story Structure. Teachers help provide the students with literature they can comprehend and help the students acquire the necessary background and schemata of written English. The teacher selects reading materials that reflect the children's cultural background, subjects that are familiar, predictable picture books, and wordless picture books. The teacher uses cueing strategies (changes in voice for various characters and changes in facial expression). Diagrams, charts of the story map, and props "realia" are also used.

• Demonstration. The teacher models a word, sentence, or action

• Dramatization. The teacher dramatizes a story or allows the students to act out a story. Choral speaking, singing, puppetry, dance and movement are also ways to dramatize.

• Role-playing. Students represent situations

• Total Physical Response (TPR). A language teaching strategy which introduces new language through a series of commands to enact an event (student responds to command with actions).

• Use hands-on activities

• Use discovery learning techniques
Logic Strategies

• Comparison. The use of pictures and objects to help students make comparisons (e.g. big, bigger, biggest; good, better, best, etc.).

• Discrimination. Determining whether things are the same or different

• Sequencing. Students put pictures of objects in proper order.

• Semantic webbing. Students learn how to perceive relationships and integrate information and concepts within the context of a main idea or topic

• Chunking. Use “chunks” of language in meaningful, appropriate, and playful contexts (e.g. pop songs and read aloud poems).

• Problem solving. Students learn to restate the problem, brainstorm, look at the problem in different ways, identify models, state possible cases, determine hypothesis, and draw conclusions.
Naturalist (Instructional/Classroom) Strategies

• Repetition. Words and sentences are repeated

• Redundancy. Words and sentences are rephrased

• Elicitation. Structure interactions that elicit as elaborate a response as the student is capable of producing

• Write key words, notes & objectives on the board

• make accommodations in lesson plans, in teacher talk and in instructional activities

• match language used in classroom (written or spoken) to level of ELL

• Speak slowly. Use simple terms, use high frequency words. No idioms!

• Use CALP subject-specific words after having used BICS subject-high frequency words 


• Scaffold, scaffold, scaffold


• Activate schema

• Use different ways to get your point across (if you use less than 3 ways – you’re not trying ()

• Increase Wait/Think Time after asking a question

• Use Pre-reading, During-reading & After-reading activities to negotiate and engage with text. Strongly and consistently utilize pre-reading strategies; i.e., intent of the reading selection, activating background knowledge, looking at the title, picture or charts to predict meaning and reviewing the main rhetorical styles of English (comparison/contrast, descriptive, etc.) and review key vocabulary.

• Share outline of lesson with ELL & summarise key points

• Chunk material, ideas or themes so ELLs do not get overwhelmed

• Provide repeated reviews and drills

• Provide summaries of lessons

• Remember the 5 R's: REPEAT, REPHRASE, REITERATE, RESTATE, REWORD!!!!!!!

• Find lower grade level or alternative materials that cover similar content but with more illustrations and less language.

• Use Workstations to facilitate differentiated instructional strategies

• Model rather than overtly correct a student's errors. Address only those pronunciation errors that can affect communication.

• Routines. Develop and maintain routines to help LEP students anticipate what will happen without relying solely on language clues.

• List and review instructions step by step

• Use preview/review activities

• Teach note-taking strategies: T-lists, time lines etc.

• Integrate speaking, listening, reading and writing activities

• Incorporate the use of word walls

• Provide assistance for individual, whole group, and small group instruction: peer tutors, paraprofessionals, volunteers/aides, flexible scheduling, external resources, learning centers

Technology Strategies

• Use appropriate computer software to aid in instruction


-ESOL gateway sites, activity builders (quia), grammar exercise sites

• Use appropriate electronic equipment to aid instruction


-video, TV, cassette, film strip. OHP

• Create podcasts (podomatic.com). Record Your Lessons. Use podcasts to create audio recaps of lessons

• Educational Software. Investigate & use educational software for content area learning through the computer.

• Online translators. Use sparingly and carefully. Double check the translation with native speakers
Assessment

• Extend time for assignments

• Provide bilingual dictionary

• Use glosses

• Provide Wordbanks

• Provide Definitions for key words

• Rephrase & Elaborate the text of questions

• Allow Open-book. – use same language and syntax/vocabulary as text.  Do not expect essays (or full essays) from ESOL students during the language acquisition process.

• First Language Response. To make sure ELLs understand the content, have them sometimes write their essays or short answer responses in their 1st language

• Modify traditional assessments by reducing linguistic demand, reducing number of items, simplifying grammar.

• Construct alternative assessments for ESOL program students using a variety of modalities: portfolio, demonstrations, oral reports, drawing/graphics, checklists, open book quizzes/tests, daily observations, recorder for taking tests, answers in heritage language

Be Aware!!!!

• With limited-English-proficient students who are just beginning to learn English, do not confuse the normal "silent period" of language acquisition with a lack of absorption. Actually, this crucial period is experienced by all second language learners.

• BICS & CALP: Students must use both BICS and CALP to succeed academically. BICS - Basic Interpersonal Communication Skills - most visible , acquired within 2 years, considered conversational fluency. CALP - Cognitive Academic Language Proficiency - deeper level of language, takes 5-7 years, called academic proficiency 

• Give students daily opportunities to use language

• Set-up class so students interact with a variety of people for a variety of purposes

• Explain idioms and slang when they occur

• Address multiple intelligences

• Avoid over-correction in errors of pronunciation, grammar, and vocabulary

• Use preferential seating.

